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Abstract: This article is based on a study about the Phlydichucation Curricula for Higher
Education at the ESEF/UFRGS in its 70 years oftemee. The general goal was to show elements
that rendered important curricular changes thratlnggh time. Therefore, we made a mapping of the
curriculum from 1941 to 2010 based on the followidgcuments: records of degrees, course
catalogues, and the UFRGS website, among othesdBan the documental analysis, we highlight
six points of tension that were constituted fromd @t the same time rendered, important curricular
changes: (1) the ESEF's curricula and the educatioggulatory mark; (2) linking of subjects to
different departments; (3) separation of the cufac paths of men and women; (4) proportion
between required and elective subjects; (5) emersgand expansion of required teaching practice; (6)
the strengthening of research at basic traininghikarticle, we focused on the first point asavers

the entire period studies and deeply relates tothers. We concluded that the tension pressetdy t
educational regulatory mark in courses of the EBERGS was stronger in 3 major moments: The
school’s federalization in 1970, the curricular mpes of 1987, and the division of the teaching
course/baccalaureate in 2005.
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The year 2010 marked the*7@nniversary of the beginning of activities in ®ehool
of Physical Education of the Federal UniversityRad Grande do Sul (ESEF/UFRGS). The
UFRGS Core of the CEDESNetwork, composed of several research groups, uamtbr
funding by the Ministry of Sports, has developed frojectEscola de Educacado Fisica da
Universidade Federal do Rio Grande do Sul (1940@@0fhapeando cenérios da formacéo
profissional e da producéo do conhecimento emipafitpublicas de esporte e laz&chool
of Physical Education of the Federal UniversityRad Grande do Sul (1940-2010): mapping
scenarios for training and production of knowlediygublic policy for sports and leisufe)
whose main goal was to examine the role of the FSERGS in the development of
Physical Education, Sport and Leisure at the locagional and national levels. The
Education Policies in Health and Physical Educaf{le@LIFES) study and research group
had to investigate significant moments in the cutdar history of Physical Education (PE)

courses offered by the ESE6ver this period.

Besides being the year of the"™7@nniversary, 2010 was also the year in which the
ESEF community defined the outlines of a new cutum for higher education courses in
PE. The Unit Council of the School of Physical Eatian (CONSUN) approved the general
principles contained in the letter sent by theicutar restructuring committee designated by
the School Board, in which it indicated the needtnld a unified curriculum that would
allow the dual mode of education (Licentiate DefBeehelor's Degree) in a single PE
course. Thus, the performance possibilities of w@eluates would be extended, still
accommodating the demands of the contemporary $siofieal field and the guidelines for
higher education in the area. The process undemwdly,completion scheduled for 2011 and
deployment for freshmen in 2012, was triggered by éffects generated in the field of
professional training in our state since the immamation of the Bachelor's Degree course in
Physical Education Bachelor's Degree in the ESEF2005, in line with the National
Curriculum Guidelines for undergraduate coursesPl (FILIPPINI; DIEHL, Frizzera,
2010). Since then, discussions about the trainimgidn in the area in two separate licenses
(Licentiate Degree/Bachelor’'s Degree) and protagtsnst this model — most of them by the

! Development Centers of Recreational Sports andurei (CEDES) are part of a program activity of the
Ministry of Sport, managed by the Secretariat ofitdeal Sports Development and Leisure. They galtligher
education institutions  that make up the core of theetwork. Available at:
<http://www.esporte.gov.br/sndel/esporteLazer/ckresentacao.jspRetrieved: Oct. 21 2010.

2 Projeto ESEF 70 anos. Porto Alegre: UFRGS, 2010. vailable at:
<http://www.esef.ufrgs.br/ceme/projetos/esef70amspe.php Retrieved: Feb. 19 2010.

% Since we are referring exclusively to the SchddPlysical Education of the UFRGS this article, wil refer

to it simply as the ESEF.




student movement — were intensified. A “culturalltimg pot” that led this septuagenarian
school community to invest heavily in developinghare profound change in the curriculum

of their university courses in PE.

For those who live intensely in the daily life dfig process within the ESEF, the
impression is that we are facing one of the besharus in its history. Given the intensity of
events, it is very likely that future research & tperiod will, no doubt, confirm such
predictions. But, for this, it is necessary to pant other unigue moments in the curricular
history of this long-living institution — many norger so visible to the ESEF contemporary
community due to the “lack of studies that recdotiits memory” (MAZO, 2005, p. 144).

In Memorias da Escola Superior de Educacao Fisica davéisidade Federal do Rio
Grande do Sul (ESEF/UFRGS): um estudo do periodsudefundacao até a federalizacéo
(1940-1969(Memoirs of the School of Physical Education of Hederal University of Rio
Grande do Sul (ESEF/UFRGS): a study of the pemioohfits foundation to its federalization
(1940-1969))Janice Mazo (2005) tries to fill part of this aédincy. Although it is not her
primary goal, the author offers a substantial dbatron about the early history of this
institution, which was the first one for trainin@ysical education teachers in Rio Grande do
Sul and one of the first ones in the country. Tad indicates not only the relevance of the
ESEF in the local, regional and national scenatitha time, but also that the curricular
changes introduced in it strongly affected the B&cture in the state. And for being the only
training institution in the area for thirty yeaMAZO, 2005), one can assume that any change
affected the area in, perhaps, a more intensettioay.

The intent here is not to assess the degree ofrtarpze of this or that moment in the 70
years of curricular history of the ESEF. Such adantaking is unattractive from the point of
view of studies on the curriculum and unproductmethe reconstitution of the institutional
memory, and would require wider limits than thosefer the articles comprising this special
issue of Revista Movimento. To take account ofittvestigative task that fit into the “ESEF
70 years” project, we found more prudent to dedhwlements that highlight the striking
curriculum changes in the higher education curadal PE. To this end, we decided to work
with documentary analysis from the reconstitutidnttee curriculum frameworks of the
period, going from 1941, the year a higher educatiourse in PE in the ESEF was offered
for the first time, to 2010.



The assembly of the curriculum frameworks from 19412010 was done in two
steps. First, we collected almost all the framewook the last forty years. This period is
almost complete in the “Undergraduate Course Cgiifbavailable at the Central Library of
the UFRGS and in the webpages of the universityrdmount the frameworks of the
previous periods, however, it was necessary to aiber strategies. We invested in the
research about the material available in the ctlecof the Memorial Center of Sport
(CEME), basically, the records of degrees, andutnothem, we mapped the courses taken

by students in first, second and third grades oheahool year.

In this mapping process, we were faced with an walusumber of factors: concepts
that sounded strange to contemporary ears, theasgpme and disappearance of subjects in a
given period, and the complete absence of infoonatibout some times. The latter, despite
our efforts and the collaboration of the technistff from the record sectors of the
University, resulted in a lapse of information fggars 1958, 1959 and between 1963 and
1972.

It is important to point out that the reconstitatiof frameworks worked as a survey of
the disciplines offered in the period, which all@nes to systematize the research on curricula
within the “ESEF 70 years” Project in six “streseinqs” that were formed from, and
mobilized at the same time, important curriculaarades: 1) curricula of the ESEF and the
educational regulatory framework; 2) linking of dines to different departments; 3)
separation of curricular paths of men and womerprédportionality between required and
elective subjects; 5) appearance and expansioeaqefired internships; 6) strengthening of

research in basic training.

We decided to call our findings “stress points” &ugse they did not appear as isolated
data awaiting collection or linear events readpédisted, but as a web full of confluences in
which only some of its wires allow us to go by. Eovering the whole period and interacting
with others thicker stress points, we committedselves, in this paper, to examine only the
first one: the relationship between education raguy framework and most significant

structural changes in the courses of the ESEF.

2 AN OVERVIEW OF CURRICULUM STUDIES



Curriculum is a common word in the contemporarycadional environment, but it is a
very new concept in educational theory. The Int&racDictionary of Brazilian Education
presents a very concise entry on the term: “a $etubjects on a particular course or
instruction program or the trajectory of an indivad for their professional development”
(MENEZES, SANTOS, 2002). Zotti (2006), author ofodrer entry for the website
Navegando pela Histéria da Educacdo Brasileirxplains the etymology: “The word
curriculum comes from the Latin wosdurrere(“to run”) and refers to a course, a career or a
journey that must be taken.” According to Silva@2)) in turn, curriculum is a word that
comes from the Latiourriculum,and means “racetrack”. Seeking the etymology efword
is a good approximation strategy, but to have @a iof the circulating meanings, one must

know a little about field production.

Despite controversies in the literature about thgiro of the term and the “birth” of the
field (TERIGI, 1996), most authors poifihe curriculuma book by John Franklin Bobbitt,
published in 1918 in the United States, as therfiomger of the studies exclusively dedicated
to the topic (SACRISTAN, 1998, SILVA, 2001, MOREIR2002).

In a book originally published in 1991, Spaniardé)l&Gimeno Sacristan (1998) gives an
overview of the term in the American literatureséd on Rule’s PhD TheSigproduced in
the early 70s) and in Schubert’s wdrkpublished in the mid-80s). The first author citad
Sacristan indicates two groups of meaning in ttedyaed works: 1) “curriculum as a guide of
the experience that students have at school ).as2he definition of content for education,
such aglansor programs, specification of objectives” (SACRMSY, 1998, p. 14). The
second author quoted by Sacristan presents “imagbsut curriculum that fulfill the
specialized thought, including: “a set of knowledgesubjects to be overcome by the student
[...] program of planned activities, properly seqeced, methodologically sorted [...] as tasks
and skills to be mastered — such as vocationalitgi (1998, p. 14).

Within the Brazilian context, an important revievasvmade in the e-bo@entidos de
curriculo: entre linhas tedricas, metodoldgicas xperiéncias investigativagCurriculum
meanings: among theoretical, methodological lines nd a investigative
experiences) (OLIVEIRA; AMORIM, 2006), a gatherirgf texts commissioned by the

coordination of Working Group (WG) Curriculum ofetiNational Association for Graduate

* RULE, I. A philosophical inquiry into the meaning(s) of ‘daulum’. New York University, 1973.
® SCHUBERT, W.Curriculum: Perspective, paradigm and possibilijueva York. Macmillan Pub. Comp.,
1986.



Studies and Research in Education (ANPED) for &8 @nnual meeting in 2005. There, the
plurality of theoretical references, methodologisalategies and analytical developments
highlighted the multiple meanings of the word ctulum in the contemporary “state of the
art”, something which was also found in a reviewichr by Antonio Flavio Moreira (2002),

on the papers presented in the same WG betwees 1886 and 2000.

To Flavia Terigi (1996), the extension of the caatcef curriculum found in specific
literature leads us to believe that all that iseloneducation is the curriculum. Later she says
that “the analysts coincide in describing the figlch situation of ‘boom’ in the sense that it
has reached a state in which everything that happeachool institutions and the education
system is, in an undifferentiated way, thericulumi’ (TERIGI, 1996, p. 161). This
dispersion is closely related to theoretical cotgepunderlying curriculum
production. According to Tomaz Tadeu da Silva, ¢hare four dominant views in the

theorization of curriculum:

1) the traditional, humanistic, based on a congmvaconception of (fixed, stable,
inherited) culture and knowledge (as fact, as mifamtion) ;[...] 2) the technical, in many
respects similar to the traditional, but emphasgjzthe instrumental, utilitarian and
economic dimensions of education; 3) the critiquith a neo-Marxist orientation,
based on an analysis of school and education asitits for the reproduction of class
structures of capitalist societies; [...] 4) thespstructuralist, which incorporates and
reworks some of the analysis of the neo-Marxisticai tradition, emphasizing the

curriculum as cultural practice and a significatfpactice (SILVA, 1999, p. 12-13).

At the same time the “boom” of curriculum productim recent years broadened the
scope of specialized theorization about the subjeetlso contributed to the emergence of
study niches such as, for example, dealing witHgssional training curricula in a specific
area. In the case of PE, such niche emerges ilath&0s, partly due to the effects generated
by normative acts that changed the educationalstzape of the vocational training area in
1987 and gained strength in the early 2000s, winen new curriculum guidelines for
undergraduate courses in physical education andrdaring of Basic EducatiGnteachers
heated of the discussions about the professionalifigation and the possibilities of

performance in the job market.

® Available at: <ttp://portal.mec.gov.br/index.php?option=com_caoté@iew=article&id=12992. Retrieved:
Dec. 18", 2010.




3 STUDIES ON THE PHYSICAL EDUCATION CURRICULUM

The PE professional training courses in Brazil dadek to the “first decades of the
twentieth century in short courses geared primaoilthe training of the military” (BENITES;
SOUZA NETO, HUNGER, 2008, p. 346). We can assuna¢ éven then the area struggled
with a basic curriculum question: “what’ studentshosld learn to become
instructors/teachers. Although there has beengdimen, a concern about the development of
curricula, research on “how they are made” and ‘twhay did (and do)” is very recent in the
PE area.

To have an idea of the PE production on this topie, did a search on electronic
databases of national journals of the &rédovimento, Revista Brasileira de Ciéncias do
Esporte (RBCE), Motriz, Pensar a Pratica, Revist&ducacdo Fisica da UEM and Revista
Brasileira de Educacdo Fisica e Esporte (RBEPE)jdBs these, we also analyzed the
database of the Scientific Electronic Library Osf{SciELO).

This survey revealed several approaches to stodiéise subject curriculum and the use
of different methodological approachésicument analysis, content analysis, literature
review, oral testimony, maps, structured interviewand semi-structured narrative,
among othersSome deal with analyzing the curricula of primashools, but most are
limited to examining higher education in PE, curhion guidelines for undergraduate
courses, curriculum modifications for certain c@stsassessment of academic background,

and the profile of PE professionals.

Within this revisional clipping, we found 25 arésl that deal with curriculum topics
relating to higher education in P&f these, few examine the educational normative they
produced (and which, at the same time, reflecteg)ortant changes in the way of conceiving
and making the curriculum for higher education B ©n the UEM’s Revista de Educagéo

" The search was carried out in these journalsgusia descriptorcurriculo’ (“curriculum”) in the “subject”
field or “index terms” or “general search”, accomglito the characteristics of each database. Thrertasl
criteria of journals were the following: ranking tre Quali-Capes list of Physical Education; scopeering the
teaching area; and tradition in PE.

8 In the SCiELO database, we used the descriptaritatio” (“curriculum”) and refined the search withe
descriptor‘educacéo fisica” (“physical education”). We chose this databaseabse it brings together a large
number of journals well indexed on the Qualis-Cdsts$n the Education area.

° We found no article in the database by RevistaiRiisa de Educacado Fisica e Esporte through te@fithe
descriptor turricula’.



Fisica, we highlight twd® Anélise critica do curriculo das disciplinas pré&t& do curso de
educacéo fisica da Universidade Estadual de Marity&ritical review of the curriculum in
practices of the physical education course fromStete University of Maringa)n which
Amauri Bassoli de Oliveira (1989) analyzes the emtsof education, sport and class
resulting from the experience gained by studentwraatical training of the PE curriculum of
the UEM:andAndlise dos curriculos de Ed. Fisica no Brasil: wdnicbes ao debate
(Analysis of Physical Education curricula in Brazbntributions to the debate), in which
Celi Taffarel (1992makes a panoramic analysis of the discussionsy@iPE curriculum in
the three levels of education provided at that t{aie 2", and & grades) and examines the

possibilities of intervention of the student movemi@ matters of curriculum scope.

On the RBCE, two articles are closely connecteth wits topic:Memoria do curriculo
de formacéo profissional em educacdao fisica no Biddemory of the professional training
curriculum in physical education in Brazil) (AZEVED MALINA, 2004), which deals with
the continuities and discontinuities in the cur@ichanges that occurred in 1969 and 1987 in
the undergraduate course in PE, from the creatioth@® National School of Physical
Education and Sports in Rio de Janeiro; Arfdrmacédo do profissional de educacao fisica no
Brasil: uma histéria sob a perspectiva da legislacBderal no século XXTraining of
physical education professionals in Brazil: a stémym the perspective of the federal
legislation in the twentieth century) (SOUZA NETOag, 2004), in which the authors sought
to identify aspects that contributed to the constih of the PE field in Brazil in the twentieth
century, as well as changes in the educationallasgy framework between the years 1939
and 1987.

On Revista Motriz, two articles stand oOmne isEducacao Fisica na UNESP de Rio
Claro: Bacharelado e Licenciatur@hysical Education at the UNESP, Rio Claro: Bautiel
Degree and Licentiate Degreby José Maria de Camargo Barros (1995). It digsuske
impact of Resolution 03/1987 of the Federal CountiEducation (CFE), referring to the
restructuring of undergraduate courses in physathication and advocates the division
Bachelor's Degree/Licentiate Degree, as they wapdamented at the UNESP at the time, as
the best way to cope with the gradual expansiahefprofessional field outside schobhe
other article isTeoria da Formacao e Avaliagdo no curriculo de Eaio Fisica(Theory of

% The articles by Amauri Bassoli de Oliveira (1988)d Celi Taffarel (1992) are not available in fatl the
website of Revista de Educacéo Fisica of UEM; tleeeonly a summary of each. These articles wemeudted
in their entirety in printed version.



Training and Evaluation in the Physical Educatiarriculum), by Fuzii, Souza Neto, Benites
(2009), which also examines the PE curricula of WhNESP, but focuses on changes to the
undergraduate course, due to the establishmentirotulum guidelines for undergraduate

courses in PE and to train teachers in Basic Educhetween the years 2002 and 2004.

Revista Movimento, probably due to the higher numiifearticles published on this
subject, shows a greater variety of approacAssng the items found in this journal, we
highlight: Curriculo, formacg&o profissional na educacdo fisi€aesporte e campos de
trabalho em expansdo: antagonismos e contradi¢cbas pdatica social (Curriculum,
professional training in physical education & spamtl work fields in expansion: antagonisms
and contradictions of social practicby Celi Taffarel (1997), as it shows the links aigo
curriculum projects in PE in Brazil and the histati project of capitalism, and presents
strategies for curriculum reform of professionaaining in the dialectical materialist
perspectiveA evolucdo dos esportes de combate no curricul@utso de Educacéo Fisica
da UFRGS(The evolution of combat sports in the curriculufmtlee Physical Education
Course of the UFRGShy Rodrigo Trusz and Alexandre Nunes (2007), whietrieves
information about inclusion and evolution of figidi subjects in the undergraduate PE course
of the ESEF.

In the SciELO database, wkund the articl€Caracterizacdo dos curriculos de
formacao profissional em Educacao Fisica: um enéogabre saud€Characterization of
professional training curricula in physical edueatia focus on health) (BRUGNEROTTO,;
SIMOES, 2009), in which the authors analyze theceph of health of political and
pedagogical projects of the 12 PE courses (six &acs Degree and six Licentiate Degree
degrees) in six public universities in the statd®afana and relate theoretical concepts found

in national guidelines for undergraduate coursdseaith.

Despite the diversity of topics, it is remarkableatt the papers published in this
collection of scientific PE journals do not dial@ywith the literature on curriculum produced
by ared’, often not even within the journal on which theg published, which denotes the
low valuation of a systematic review by the authbBrgthermore, the use of the word

curriculum is quite “free”, largely because of tiigersity of theoretical and methodological

" This lack of connection to the specialized fiefdcarriculum studies has been identified by Claubiwio
Mendes in a review articiMENDES, 2005).



strategies, but also due to poor analytical conmeatith works of the specialized field of

curriculum studies.

Since we are interested in a very timely way ind¢haiculum history of the ESEF, we
seek, on the previously mentioned journals, anthenSciELO database, articles that dealt
more specifically with the ESEE and we found 12. Of this set, three articles sigld on
Revista Movimento (GOELLNER et al. 2005, MAZO, 200SUNES; MOLINA NETO,
2005), they indirectly address issues related eccthrriculum of higher education PE courses,
and only one, published in 2006 on Revista Pens&radica, is directly linked to the
curriculum of the ESEFAlinhamento astral”: o estagio docente na formacdo licenciado
em educacéao fisica na ESEF/UFRGAstral alignment”: the teaching stage in thartnag of
licentiates in physical education at the ESEF/UFRG$% Rute Nunes and Alex Fraga.

It is important to point out that a review of thieedature in databases allows us to
address the discussion, find theoretical and mellbgdttal frameworks, and see how the
authors take a position on the subject from soudmmsmed reliable, regardless of how
extensive, does not cover all that has already IpeeducedThere is a range of materials
available in journals that are not indexed in das&s, in addition to those that only appear in
print, which are not visible to the electronic fa&ure reviewln this light, we turn to other
search engines to try to find texts that couldrbpdrtant to the study we did. Among other
articles found, we highlight two of the review thatlped us to map the relations in the
production field of the curriculun® campo do curriculo e a producdo curricular na
educacéo fisica nos anos gbhe field of the curriculum and physical educat@urriculum
production in the 90spy Claudio Lucio Mendes (2005), published on Revisrquivos em
Movimento; andA Revista Brasileira de Ciéncias do Esporte e anfigdo profissional em
Educacado FisicgdRevista Brasileira de Ciéncias do Esporte andptibéessional training in
Physical Educationpy Francisco Souza, co-authored with Samuel de&dieto (2005),
published on Revista Digital EF Deportes .

Both the literature review on the discussion off@seional training curriculum in
Brazilian PE and the more timely review of the @e that deal either directly or indirectly
with the curricula of the ESEF allowed us to siku#tte research object in the context of

discussions on curriculum studies and then moveathaysis of moments in which the

12 For this new search, we used the teBdicacéo Fisica(“Physical Education”) and thetESEF/UFRGS”.



regulatory framework of education demanded strattananges in the most significant the
courses of the ESEF.

4 CURRICULUM OF THE ESEF AND THE EDUCATIONAL REGULA TORY
FRAMEWORK

Amid the process of rebuilding the frameworks, Baded on literature review, we were
able to pinpoint the specific strength of normateaets in major curricular changes that
occurred in the ESEF in the past 70 years. Dudiginitial evidence, we try to examine
discontinuities and/or disruptions perceived ingbeof curriculum frameworks in correlation

to the educational regulatory framework of periodssidered remarkabfé.

The ESEF started its activities in 1940. It wasated by the State Department of
Physical Education (DEEF), a technical agency utideMinistry of Education of the State
of Rio Grande do Sul, which managed the schooltsnfirst 30 years (MAZO, 2005,
GOELLNER et al., 2005). It was federalized by Dectaw 62.997/1968 and effectively
incorporated into the UFRGS in 1970. Its creati@swlosely linked to the requirement of PE
under the Constitution of 1937and Decree-Law 1.212/1939, which determined, athef
January 1, 1941, the requirement of the degreditoperform the task of the teacher of this
subject in official establishments. It also prowdéor primary education, the requirement of a
normal school graduate degree in PE in cities witlhe than 50,000 inhabitants. This Decree-
Law guided and standardized the creation of theFE& 1l courses offered by it.

The first course was offered at the E$EMas the Normal Course in Physical
Education in 1948. The following year, another four were added te fbrmer: Degree in

3 Souza Neto et al. (2004) discuss the implicationBecrees-Law 1212/1939 and 8270/1945 and Resakiti
69/1969 and 3/1987 in physical education in higclart’A formacéo do profissional de educacgéo fisica no
Brasil: uma historia sob a perspectiva da legislag&deral no século XX{Physical education professional
training in Brazil: an overview from the perspeetiuf the federal legislation in the 2@entury). This article
was quite useful for us to analyze this period. Eesv, in addition to these resolutions, we alsolyaeal
Resolution 7/2004 of the CNE, relating to the awidr guidelines for undergraduate courses in P& an
Resolutions 1 and 2/2002 of the CNE, institutingricular guidelines for Basic Education teacheimiray.

14 Article 131 of the Constitution of 1937 determirtbdt “physical education, civic education and narabor
education shall be required in all primary, secopdad normal schools and no school in these dasisall be
authorized or acknowledged without meeting thisuinesment” (BRASIL, 1937).

15 Official authorization for the School’s operatioras granted by Decree 7.219/1941 of May 27, 194f] an
May 16, 1944, Decree 15.582/1944 granted recognitidhe School (MAZO, 2005).



Physical Education; Sports Technique Course; Tmgidnd Massage Course; and Physical
Education and Sports Medicine Course. The five ssgiwere provided for in Decree-Law

1212/1939, which stipulated entry requirements gumalifications conferred according to the

table below:
COURSE REQUIREMENT DEGREE
PE college Certificate of secqndary Licentiate Degree in PE
school graduation
Normal course in PE Normal school degrege Normal school graduate

specializing in PE

Certificate of secondary
school graduatioh’
Training and massage| Certificate of secondary| Coach and sports massage
course school graduation; therapist
PE and sports medicine Physician specializing in
course PE and sports
Table 1 —Entry and Qualifications Requirements

Sports technique coursg Sports coach

Medical degree

Over the years, several courses were offered inBB&F: Instructor of Military
Physical Education, Recreation, Weapon Master, iRhigt Gymnastics, and Dance, among
others (GUTIERREZ, 1971). Currently, the schoobdisuses the Bachelor's Degree course
in Physical Therapy and Licentiate Degree cours®amce; extension coursdajo sensu
specializatiorand the Masters/PhD courses in the Graduate Stuéliegram in Human
Movement Sciences (PPGCMH), in addition to the ugi@eluate courses in PE, on which we

focused the analysis in this section.

The first higher education training course in PEhaf ESEF was structured on the basis
of theoretical and medical-military organizatiorayic assumptions, as other PE courses
created in the early twentieth century in BrazlieTraculty chosen to the subjects of the first
higher education course of the ESEF, in 1941, weasposed mainly of physicians, military
physicians, and military instructors (BRAUNER, 1988AZO, 2005). The course had a total

duration of two years, divided into two grades,dominantly with instrumentation practice

18 Act 1.153/1950 of July 4, 1950 applies to studerftthe Normal Course in Physical Education gragiatp
to 1942 — benefits granted to Licentiates in PEthie period preceding 1940, the content relateBEowas
taught by teacher trainers, as seen in detailseoatticle of this journal (MAZO, 2005).

" For the two first years, there was no requiremegarding a secondary school course for the sparts
technique and training — and massage — coursédeetwho with evidence that they were already peifg
the activity, in a logic similar to that applied the Federal Council of Physical Education for thesrking the
area prior to regulation of the profession in 1998.



subjects. It is interesting to note that some @séhsubjects, even with slight changes in
nomenclature and reorganization of content, stdkenup the curricula of PE courses of the
ESEF.

Decree-Law 1212/1939 and Decree-Law 8270/1945,rapnto the resolutions that
followed, had the particularity to determine thebjeats that should be offered in the PE
curriculum. Despite specifying the duration of teem and requiring a minimum frequency
of students in them, the total number of creditrlothat a course should have was not
stipulated. The main difference between Decree-La®12/1939 and Decree-Law
8270/194%8 in relation to the higher education course ini®Ehe addition of one school
year. Although the third year was determined by rBed.aw 8270/1945, we found that it
only became effective in the ESEF in the 60s. Tiodusion of another year/grade, however,
produced no significant changes in the contente@tubjects that made up the curriculum.

Moreover, we highlight two aspects of Decree-Lawl2/2939 related to the
composition of the frameworks. The first is theedetination of different curricular paths for
men and wome'i; the second is the classification of subjects thtee educational models:
theoretical, exercises, and practice. It is in @eti25 of the decree that such planning is
evident: “organization of physical education andrgpand history of physical education and
sports shall be given in lectures, rhythmic gymicasphysical education and general sports,
exercises, and other disciplines, in lectures arattgal classes” (BRASIL, 1939). This
writing indicates that the theory/practice binardgtes back to the beginnings of higher
education in PE and indicates a difference in megatietween the terms “practice” and

“exercise”, something somewhat indistinguishabléthmdaily lessons of contemporary PE.

Two events in years 1969 and 1970 spurred majorggsain the structure of the ESEF,
significantly impacting on the frameworks of PE rsms: 1) defining the minimum
curriculum due to the 1968 University Refdfirand 2) the federalization of the School.

'8 By Decree-Law 8270/1945, the normal school costsl be called ‘children physical education’ (At 4)
and the sports technique course shall require sedeg physical education (Article 21) (BRASIL, B4

19 This was one of the six stress points prospectenii empirical research documents, but will notilseussed

in this article.

2 According to Rothen (2008), “Act 5.540/1968 [Unisigy Reform] is, on the one hand, the fruit ofadissions
that were held on the university model to be adbpteBrazil — discussions that guided the actiothef CFE in
the judicial phase, as in the drafting of Decree¢l%8/1966 and 252/1967, on the other hand, inspirethe
ambition of the military, through a centralized igtion, toimposea consensus on civil society regarding the
university model and decrease internal resistahcaigersities to the military regime” (p. 471).



In the wake of the 1968 University Reform, the GE$iied Resolution 69/196%hat,
based on Opinion 894/1969, stipulated a minimumic@uum for PE, grouping the subjects
into three groups: biological basis subjects, tearlsubjects, and gymnastic and sports
subjects. Although the Law of Directives and Bast&ducation of 1961 (Act 4024/1961)
highlighted the importance of investing in a moredg@gogically sustained training of
teachers, Opinion 894/1969 referred to the low nemalb sports coaches to meet the demands
of a growing field beyond school walls (BENITES; S2A NETO, HUNGER, 2008). The
opinion indicated the incorporation of the qualtion of “sports coaches” to the “Bachelor’'s
Degree in PE” as a way of encouraging training e former. The recommendation for
incorporation was seen in Resolution 69/1969, awiired courses to implement the two-
subject choice mechanism for students, from thiedissports offered by the institution,

leaving to them the option of each sport to bedist

Resolution 69/1969, and Decree-Laws 1212/1939 aRd0/8945, determined a
minimum list of subjects, but it opened up room lfigher Education Institutions (HEIS) to
complement the framework according to local pecuiés. The minimum curriculum for a
higher education PE course prescribed in this uéisol provided the following disciplinary
groupings: 1) “basic subjects”: Biology, AnatomyjyBiology, Kinesiology, Biometrics, and
Hygiene, 2) “professional subjects”. Urgent Aid, r@yastics, Rhythmic, Swimming,
Athletics, Recreation, and pedagogical subjects. Giredit hours were set in 1800 for the
degree in PE, with a minimum duration of three geand a maximum of five (BRASIL,
1969a).

The pedagogical subjects were specified in CFE 0Opi672/1969, while
Resolution 9/1969 pointed to the indispensabilitgubjects such as Educational Psychology;
Teaching; and Structure and Operation of Secon&ahool Teaching for the practice of
teaching in secondary schools (BRASIL, 1969d). lbisesving this legal framework, these
disciplines were added to the curriculum framewaofkthe ESEF, making the school

knowledge visible in the curriculum framework oéttperiod.

In general, we can say that the incorporation efttlaining of sports coaches with a
degree has widened the training of both. But imbted actually adding pedagogical

knowledge to the training of sport coaches, and thiwe more balance to the training of

2L Although the literature and Resolution 3/1987hef CFE make reference to Resolution 69/1969, e tfie
same normalization under the title “Resolution 1the CFE, of February's 1970” (GUTIERREZ, 1971).



teachers, this movement ended up driving the artioexgrocess which was known as
“sportification” of the training of school PE tea? A process that would be further
strengthened the enactment of Act 5692/1971 (L@BJ, Decree 69.450/1971, where PE was
treated as a school activity aimed at developingsioal fithess. Appeals in favor of sports
and a healthier physical conditfdried to the training in PE, even as a Licentiatgree,
more and more outside the school walls. Interelstindpe annexation of the coach and
Licentiate training in PE at the moment ended upkwg for the gradual estrangement
between those who worked inside and those who wlookeside the school, which probably

ended up strengthening the arguments in favomavadivision among the qualifications.

In addition to the normative acts that came onhtbels of the 1968 University Reform,
the process of federalization of the ESEF was stismgly reflected in the composition of the
PE course curriculum framework of that period. Witle incorporation of the School to the
structure of the UFRGS, some subjects began taudmght by other units, new subjects were
included in the curriculum, the course was orgathinéo semesters, and with the requirement
of PE for all undergraduate courses (defined byr@etaw 705/1969), the ESEF started to
offer courses throughout the University. PE becanoss curricular component in higher

education, even if loosely articulated with pedagalgprojects in other areas.

In the first half of 1987 the PE higher educationrse of the ESEF underwent another
major curricular reform. That same year, on Jund, 1tBe CFE approved Resolution
3/1987. Among many points, this resolution providedthe expansion of the credit hours
from 1800 to 2800, granted greater autonomy to HElshe formulation of curriculum
projects and — its most iconic issue — establighedlivision of the PE course in a Bachelor's
Degreé* (AZEVEDO; MALINA, 2004, SOUZA NETO et. al.2004, BENITES; SOUZA
NETO; HUNGER, 2008).

The reformulation of the PE course of the ESEF ylear was based on discussions by
the ESEF community accumulated since at least #1y 80$°. Such a big involvement
enabled the ESEF to incorporate the discussioheotime about training courses inside and

22 Tg learn more about the process of sportificaitioBrazilian PE, see Bracht (1997).

% To get an idea of the assumptions regarding phlsimess and health and relationship with liféstysee
FRAGA, Alex B. Exercicio da informacao: governo dos corpos no meéocda vida ativaCampinas: Autores
Associados, 2006.

24 About this division of Bachelor's Degree and Litiate Degree degrees in PE, see the article of the
Commission of Experts of SESU/MEC published on RevBrasileira de Ciéncias do Esporte, v. 18, M&y,
1997, p 247-256.

% This movement by the ESEfommunity would somehow reflect the movement ofdhea in Brazil between
late 70s and early 80s, which eventually endedhupeisolution 03/1987 (AZEVEDO; MALINA, 2004)



outside the school. From Resolution 3/1987, onthefrequirements met was the increased
number of credit hours, which made the course gm fihree to four years, divided into eight
semesters, and made quite an impact in the frankestarcture and school infrastructure in
the early years after implantation. But the mospontiant decision for future curricular
movements of the ESEF was another one: maintathi@gupply of a single undergraduate

course, despite the possibility of opening up thel&lor's Degree

The prediction of such a possibility under Resolitd3/1987 led some HEIs from the
center of the country, especially the state of Baolg®, to create Bachelor's Degree courses
with the explicit intention of adapting the curriem for technical and scientific training
demanded by the labor market outside the school #re implicit intention of

“decontaminating” the curricula of main pedagogidiatcussions for school PE

The ESEF, in turn, decided to provide a degree afengeneral character, embracing in
a single qualification what Resolution 03/1987 etpd in two. It is quite possible that the
division of training into two qualifications wasggested during the process of reformulation,
because the first argument for the division of ¢barse had already been “upgraded” since
the approval of Resolution 69/1969, as discussditedut it was not a dominant position in
the School. Although the ESEF community’s decisarthat moment was the realization of
the so-called “extended Licentiate Degrég'the relation of strengths between knowledge
relating to school education in this wider settiag,had already occurred upon incorporation
of sport coach training to the Licentiate degreelannResolution 69/1969, was gradually
shifting to the outside of the school.

Besides the macro-structural issues triggered byetttended degree option, the 1987
curricular reform led to a change in “enrollmenltere” in the disciplines of the PE course of

the ESEF, since it gave students a list of eledivgiects, leaving at the discretion of each

%6 The arguments that led some institutions from Béolo to create the Bachelor's Degree can be fautioe
article Educacao Fisica na UNESP de Rio Claro: Bachareladbicenciatura by José Maria de Camargo
Barros, published in Revista Motriz, in 1995.

" The following excerpt, taken from the article bgprBs (1995), illustrates such intentions: “Unt@8%, all
undergraduate courses in Physical Education, wédcsay, were wearing a straitjacket imposed by GiE,
which restricted their ability to offer the Liceaté Degree course and, in addition, the Sports ICtaming
course” (p. 71).

s «Extended Licentiate Degree” was the term usethieyPE field to refer to the Licentiate Degree iculla that
gathered, in one only course, what Resolution (871®rovided in two: a Bachelor's Degree with a hitate
Degree (SOUZA NETO et. al., 2004). Not to be coetusiith “full Licentiate Degree”, which refers teacher
training for basic education at the university leineall areas, which was used in Act 5692/197 Hifterentiate
from the “short Licentiate Degree”, with shorterraftion and certification for specific performance i
elementary school. Therefore, the term “extendegiiate Degree” only makes sense in the speafitext of
PE. For the other areas, it sounds redundant.



one a definition of the paths they wanted to folldBefore the implementation of the
extended Licentiate Degree, almost all ESEF stedésitowed the same academic path
during their undergraduate coufSeAfter 1987, the scenario changed dramatically. The
number of elective disciplines “hypertrophied” aiie table was revers&d for students to
graduate, they were required to accomplish 74 requand 117 elective credits. This setting
generated an unusual situation: all received thees@egree, but few had followed the same
curricular path. From 1987 onward, the relationdhgiween required and elective subjects
varied; it became more balanced at some times, desghers, but the elective curricular

culture remained in the following overhaul.

In 2004, the ESEF community promoted a new wideiauum reform. And this time,
unlike what happened in 1987, the PE course wadetivinto two qualifications: Bachelor’s
Degree and Licentiate Degree, which became fullgrajonal in 2005. After much time
supporting PE training under one name, the ESEEcng@ leaning more heavily in favor of
the division when Resolution 7/2004, by the BoafdHogher Education of the National
Education Council (CNE), of March 312004, was approved, which established the
curricular guidelines for undergraduate PE coufses

The reasons cited for division of the course wezgy\similar to those that had been
rejected by the 1987 reform, only this time theyngd more strength in accordance with
changes in the field under the rules of the PEgssibn, which occurred on Septembgr 1
1998 through the enactment of Act 9696/1898establishing the image of a PE
professional. In addition to the effects producgdrégulation in the field, the approval of
Resolutions 1/2002 and 2/2002 of the CNE, whichl@sthed the National Curriculum Guide
for Training of Basic Education Teachers, also gbated for the pro-Bachelor's degree

movement within the ESEF to gain even more strengtlbse resolutions established, in a

29 Differences in path in the period before 1987 westricted to two elective disciplines includedaa®sult of
Resolution 69/1969 and the mechanisms of diffeatioth of paths for both men and women.
% This was another stress point prospected in egapirésearch, but that cannot be treated in thisein

accordance with the limits for each article in thigcial issue.

* It is importantly to point out that the term “batbr” does not appear in this resolution, but ratiBachelor's
Degree" and "Licentiate Degree" More details alibatconstruction process of these guidelines cdoure in
Frizzo (2010).

%2 promulgation of the law has generated many palititashes in the professional academic field of &gl
lately it has heated tempers among Licentiate Bregraduates and Bachelor's Degree graduates trainkbe
later period after 2004. For a better insight imtajor clashes in favor and against regulations¢kcheebsite of
the Federal Council of Physical Education (CONFEAYailable at: <http://www.confef.org.br>. Retriele
Nov. 24" 2010) and the website of the National MovementiAst the Regulation of Physical Education
Professional (MNCR) (Available at: <http://mncréts.uol.com.br>. Retrieved: Nov. 252010).



forceful way, the contours of teacher training efiifeely targeted at Basic Education since the
beginning of the course, giving no room for theseemce of degree courses in which the
profession was only an afterthought in the lastester, as an internship, as happened with

the extended Licentiate Degree in the ESEF.

To be able to systematize so many changes, the Sr&@blished the Coordination of
Undergraduate Studies (COORLICEN), with the ainpraiposing a unified reformulation for
all Licentiate Degree courses at the Universitythwa planned joint deployment set for
2005. Between 2002 and 2003, with the “new Lice¢etiBegree® in PE at sight, this time
more focused on training teachers as from the Seshester, the Undergraduate Studies
Commission of the ESEF (COMGRAH)began studies for creation of the Bachelor's
Degree. The idea was to design a curriculum capablesupporting not only the PE
professional training and the job market, but &sprepare the new researcher in the human
movement sciences.The approval of Resolution 7/2004 of the CNE/CE8eel up rushing
the whole process, leading COMGRAD to submit, a@NSUN to approve, both proposals
later in 2004, expected to start in 2005.

The differences are notorious between the procéssnplementing the extended
Licentiate Degree in 1987 and the implementatiorBathelor's Degree/Licentiate Degree
degrees in 2005. Whereas in the former case thd=ESEimunity spent nearly ten years
discussing the curriculum structure that would k®ersuited to the profile of the established
egress, the second case did not actually completeyéars of discussion, which led to the
formulation of curricula without broad domestic popt, very stuck to the texts of guidelines
and a structure almost identical to the extendexritiate Degree in force until then. This
“similarity” was used as one of the convincing argunts for accepting the proposal, but
contrary to what one would expect, there could lbeensimilarities between the curriculum of
the “old Licentiate Degree” (endangered) and thecstire provided by Resolution 7/2004 of
the CNE/CES for the training of Bachelors (gradsipten PE than for the training of
Licentiates in PE. It is interesting to note thander the banner of the extended Licentiate
Degree, the knowledge related to teacher trairaagyccurred with the incorporation of sports
coach training in the Licentiate Degree in PE unBesolution 69/1969, was gradually

% Term used by the ESEF community to refer to theehiiate Degree course that replaces a degreésthat
endangered.

3 According to Minutes 08 of the Undergraduate Cossioin of the ESEF/UFRGS.

% |t is important to remember that this concern wasst evident with the implementation of the Master’
Degree in 1989 and the PhD Degree in 2000.



relegated to the background; it was summed up e rthddle of sports or biomedical
disciplines.

In our analysis of curriculum frameworks, we idéat that the endangered Licentiate

Degree curriculum worked as a “mounting platform” “@ew Licentiate Degree” and
Bachelor's Degree curricula of the ESEF. The irderstructure of most of the subjects
offered for the new courses was not modified, aelgistributed into the two curricula. In
some cases the same subject changed in categgryvbeh it appeared in a framework or
another: required for one course, elective for dkiger. There are other differences in the
“body” of the curriculum such as, for example, tfest majority of required courses offered
to the Licentiate Degree in PE by departments tinicethe Education College (FACED) do
not appear for Bachelor's Degree courses. But tiggelst change was in the required
internships at the end of the course. For the “rigeentiate Degree”, 450 hours are
distributed in three educational levels: kindergartprimary school and secondary scfbol
For the Bachelor's Degree, 450 hours are also redubut they are divided according to the
field of professional intervention: sports actiegj physical activities, and health and
recreational activities and leisure. The equivadetetween the hours of internships in
political and pedagogical projects of the two cesrsvas a decision of the ESEF, since the
respective guidelines required 400 hours for theehiiate Degree and 300 hours for the

Bachelor's Degree in PE.

There is no doubt that the curricular platformloé £xtended Licentiate Degree of 1987
was built over a solid and long process of disarssibout the training courses in the ESEF
during that period. Such consistency allowed thei@uum to cross over a decade without
much questioning, with only occasional adjustmetsg the way. But when the curricular
guidelines came in 2004, that “old” platform didtretand even the curriculum which had
been built on itself, so it was not hard to imagineould not bear the weight of two curricula
for long. It did not take long for wearing signsdppear; and by 2007 the ESEF community
began to put at stake the current curriculum plagursince then, discussions have become
increasingly fierce, many of them perpetrated by tstudent movement, providing
considerable discussion ballast for the curricuteform that is now unfolding.

% For more information about the changes in requiinéernships checkOs estagios de docéncia e a formacéo
de professores em educacédo fisica: um estudo de masurso de licenciatura da ESEF/UFR@SUNES,
2010).



5 FINAL CONSIDERATIONS

To analyze in a scientific paper the 70-year cutachistory of the ESEF is a risk. The
period is too long, the empirical material is imreenthe literature is voluminous, the views
are endless, and the conclusions are invariablyaharo handle this enterprise with certain
safety margin, we had to strategize, demarcat@altie review routes, and, mainly, establish

cutouts that allowed us to somehow finish an ingasibn that initially seemed to never end.

We began by mapping the higher education courdesedf by the school through the
curriculum framework of the entire period. The vastjority was not available in full, which
forced us to seek, in the CEME archive, sourceb ssadegree records to somehow view the
curriculum driven by students of that time. Neveléss, we were unable to remount the
frameworks of years 1958, 1959 and between yed&3 408d 1972.

From what was possible to recover, we began to theyperiods in which changes in
frameworks were more outstanding. Next, we souglastablish the correlation among those
temporally closer and then among those more distdatconveniently grouped these changes
into six major topics which we called “stress pefrds we felt that they not only were formed

from major changes in the curriculum, but they afsubilized them.

The stress points were made based on the inteacmatlioation level and degree of
intensity that affected the curricular structuretled ESEF over the years: some more, some
less. And as it was not possible to examine oner®; we opted for one that pervaded the
whole period and was linked more densely with ttleeis: the relationship among different
PE higher education courses offered by the ESEFcan@gsponding educational normative

acts.

As we examined this point, we noted that the pmessxerted by the educational
regulatory framework on training courses of the ESEas more intense in three major
phases: the federalization of the School in 197, d¢urricular changes in 1987, and the
Licentiate Degree/Bachelor’'s Degree division in 20Bach with its own characteristics of its
time, but tinged with some common disputes conoeriine validation of knowledge within

the area.

In general, the federalization process of the ES8&durred in the wake of the process of
deployment of the University Reform — an eventd tteused very deep structural changes
throughout the School. Specifically, the approviaResolution 69/1969 also caused changes



in the provision of the curricular framework of tHeSEF. Among many measures, it
determined the incorporation of sports coach t@no the Licentiate Degree — an annexation
movement that extended training in higher educadiot pointed out didactic and pedagogic

knowledge toward the school environment.

In 1987, Resolution 3/1987 of the CFE allowed floe fpossibility of separation of
Bachelor's Degree and Licentiate Degree coursd2Enn order to meet the demands of a
labor field expanding outside the school. The EQBRmmunity unlike what happened in
universities at the center of the country, decitiekeep a more general training with the
proposition of the “extended Licentiate Degree defrAlthough the decision was made in
favor of a more didactic and pedagogical trainitlyg relation of strengths within the
knowledge related to school education in this edéensetting, contrary to what one might

suppose, was gradually shifting to the outsiddnefdchool .

In 2004, under the influence of new curriculum giliides for undergraduate courses in
PE (Resolution 7/2004 of the CNE/CES) and the imginof Basic Education teachers
(Resolutions 1/2002 and 2/2002 of the CNE ), thé&ESlecided to create a Bachelor’s
Degree and reshape the Licentiate Degree. The amsmejected in 1987 by the ESEF
community came back with all their strength at ttwaie, affected by the enactment of Act
9696/1998 which established the rules of the psides After nearly 20 years, the extended
Licentiate Degree initiated to become extinct ie 88SEF, but the curricular platform that
supported it went on supporting the two new courgesy shortly thereafter, the first “gaps”
in the frameworks of the “new Licentiate Degreeti@achelor’'s Degree started to appear.

In 2010, after a series of debates by the studemtement (FILIPPINI; DIEHL,
FRIZZERA, 2010), the CONSUN of the ESEF approvesl gkeneral principles contained in
the letter drafted by the curriculum restructuricgmmittee, triggering a curriculum
rebuilding process, providing dual training modécéntiate Degree/Bachelor's Degree) in a

single PE course.

This is a relatively new movement within the contePE education, but mobilized by
a common element for the previous processes ofmeilation: disputes in the field of
professional practice among the “trib&stf school PE and “tribes” from outside school for

the validation of knowledge that they are respdesfbr: Licentiates versus Bachelors, or

37 Expression coined by Hugo Lovisolo (2000) to refethe various groups inhabiting the PE area.



teachers versus professionals — a fratricidal edrtthat feeds off the division of the course,
but is not necessarily appeased by a simple cauniieation.

Unlike what happened with the previous processe®fofmulation, here the ESEF is
not being pressured to change because of a spedificational legislation. The mobilization
emanates mainly from the shortcoming of much of H8EF community with the current
curriculum structure and discrimination in the exse of professional qualifications imposed
by Act 9696/1998, which regulates the PE profession

It will certainly not be easy, as it never was I thistory of the ESEF, to produce a
curriculum that addresses the peculiarities oftoae, prepares future generations to face the
changing work world, and preserves the traditiothef School. But the ballast of discussions
produced, regardless of positions for or against Bachelor's Degree/Licentiate Degree
division, leaves no doubt about the need to abanderfold” curricular platform that has
sustained ESEF curricula for the last 20 years. #hiatl alone makes us think that the process
experienced by the School in the first decade isf¢bntury, though turbulent, may not have

been as bad as we supposed.

Alterag@es curriculares de uma escola septuagenariam estudo sobre as grades dos
cursos de formacao superior em Educacéo Fisica dSEF/UFRGS

Resumo: O artigo € oriundo de um estudo sobre os currscd® formacdo superior em

Educacao Fisica da ESEF/UFRGS em 70 anos de ei&stéh objetivo geral foi evidenciar

elementos que mobilizaram altera¢des curricularascamtes ao longo deste periodo. Para
tanto, realizamos um mapeamento das grades camesude 1941 a 2010 por meio dos
seguintes documentos: registros de graus, cataltgosirsos, pagina da UFRGS na internet
entre outros. Através de andlise documental destaseis “pontos de tensdo” que se
constituiram a partir de, e a0 mesmo tempo mobédimaimportantes alteragdes curriculares:
1) curriculos da ESEF e o marco regulatério edocati2) vinculacdo das disciplinas aos
diferentes departamentos; 3) separacédo dos pescousoculares de homens e mulheres; 4)
proporcionalidade entre disciplinas obrigatériagletivas; 5) surgimento e expansao dos
estagios obrigatérios; 6) fortalecimento da pesgus formacéo inicial. Por recobrir todo o

periodo analisado, e se articular mais densamemte as demais, aqui nos concentramos

exclusivamente no primeiro ponto. Concluimos gpeeasao exercida pelo marco regulatorio



educacional sobre os cursos de formacado da ESERSHBI mais intensa em trés grandes
momentos: federalizagdo da escola em 1970, mudangagulares de 1987 e divisao
licenciatura/bacharelado em 2005.

Palavras-Chave:Educacéo Fisica, Curriculo, Formacao Profissional.
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